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Why Sustainable School Leadership? Questions:

School leadership is important: school leaders — and headteachers in particular — play an How do England, Scotland and Northern Ireland recruit, train and retain school
essential role in shaping educational experiences and securing outcomes for children. leaders, particularly headteachers?

We know a lot of about successful leadership from existing research. This shapes how leaders How well do these approaches take account of individual, local and systemic needs,

are trained and held accountable. But the world is changing rapidly and so are children’s in particular in relation to the sustainability of leadership supply, its diversity, equity,
needs, so we wanted to explore the nature of leadership today. quality and fitness for the future?

Our previous Leading in Lockdown research in England revealed a clear risk that we may not The mixed methods comparative study had five main strands: evidence review; expert
have enough leaders. For example, in our 2021 survey, 40% of leaders said they planned to interviews (n=17); secondary analysis of workforce census data; seven locality case studies
leave the profession early, due to the pressures they faced (See Figure 1). (see Figure 3 below); and a UK-wide survey (n=1,623).

No-one has researched school leadership across the UK before — so there is huge scope for
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comparative learning.
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Methods

Literature reviews, expert interviews, locality case studies, ‘

analysis of secondary data, survey of school leaders.
(Source: Leading in Lockdown — Greany, Thomson, Martindale and Cousin, 2021)

o England system overview Scotland system overview Northern Ireland system overview
A UK-wide i y ’

° Governance: national curriculum, assessment, funding and Tl .
t accountability frameworks. Schools/trusts responsible for most Governance: national frameworks Governance: policy and administration
co m pa ra Ive operational decisions (e.g. staffing). (e.g. curriculum, assessment) with largely centralised but with multiple
i - i arms-length bodies reflecting religious,
Marketised: parent choice of school — mix of academies and LA Local Authority (n=32) oversight. 9 greng

— . f _ ; Limited school autonomy (e.g. LA’s professional and curricular interests.
st u d y maintained, thh further sub-groups, e.g. faith/secular, grammar/ employ staff) Levels of school autonomy depend on
comprehensive etc. .

governance type.

° o
Performance in PISA 2022: significantly above OECD average in Comprehensive: limited . -
foc u SI n g o n mathematics, reading and science. Pupils report significantly lower parental _ch0|ce, most serve local : gomplex: scho;)l ch\O|ce|sd|'r;fﬁuenced
levels of life satisfaction than OECD average. communities. : y sectarian and cultural gifferences

% as well as academic selection at age
E n g Ia n d ) Performance in PISA 2022: above 11. Small integrated and Irish Medium
OECD average in reading, similar : sectors offer additional choice.
21 644 Newcastle to OECD average in mathematics : —
N o rth e r n 9 Primary and science. Pupils report lower :’eggl(':nl‘;ance in PISA 2?hzz: sntrTnIar g
. i i i o average in mathematics an
Number of primary, . Multi-Academy Trust 45% |Oe\éeC|$D0;V|:rea;aet.|SfaCtlon than science, Signiﬁ(?anﬂy above in reading.

I re I a n d a n d secondary and special Single-Academy Trust 2% Pupils report significantly lower levels

schools in England i Local Authority Maintained 53% of life satisfaction than OECD average.
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A focus on place . o . .
We completed three locality case studies in England, and two each in Scotland and Conceptuallsmg sustainable school IeaderShlp

Northern Ireland. We visited a representative spre'?\d of Cf)ntexts (Flg.u.re 3), |r.1terV|eW|ng We | position [eadership Figure 4: Conceptual framework with illustrative quotes
local leaders, employers and school leaders each time, with 132 participants in total. g e
for sustainability and

Figure 3: Seven locality case studies the sustainability of |ldentity Leadership

leadership as distinct

Pseudonym Key characteristics .
England - City Urban, high ethnicity but interconnected. “Th hy P'm i

: : e reason why I’'m in
England - Co-ast Other urban and rural including coastal town Our conceptua! . education is ho\}\l, do we make
England - Shire Rural framework positions sure that everybody experiences “The childhood imaae of a
Scotland — Rural/Coast Outside Central Belt, city plus accessible small towns, rural and remote rural sustainable school success.. it reaches back to headteacher is deﬁnsi;tely not what

Scotland - City Urban and outer urban, high ethnicity leadership at the Ec?wiennti:y aggc\:,;EZeyoiLekic:\?vgl the job looks like now”
Northern Ireland — Coast Rural, broadly contrasting socio-economic, balance of types of schools centre of a flower con?e from g back,gyround tha,lt I —Chloe, Primary Headteacher, England

Northern Ireland — Town/Rural | Urban including deprivation, rural and border with four overlapping was the] first person at university.” — Coast

‘petals’ (FIgU re 4) —Ayla, Secondary Head, Scotland —

Key themes that emerged This challenges Rural/Coast

— - simplistic notions “ Sustainable
The nature of school leadership is widely seen to have et e s Yme [Sesn leadership (L] |

changed in recent years way’ to do leadership

or that successful S e « -
: . So in avillage | suppose one | suppose it’s the elephant
SChOOIS and Ieaders are Often Worklng beyond thelr leaders must always of the challenges in our school, in the room and it’s the needs

‘education’ remit prioritise instructional or in this area, is there’s actually of the ever-changing society and
two primary schools that serve children. And you’re not, you're

It’s not a pipeline crisis (yet) — it’s a sustainabi“ty crisis improvement above the village ... So the challenge that not just a teacher anymore. You’re

all else. that brings with us is that the two a social worker, you’re a family
schools are small.” worker.”

Prepa N ng for headshl p req uires a broad m I.x Of —Harry, Primary Head, Northern —Ellie, Primary Head, Northern
developmental experience and formal learning Ireland - Coast Ireland ~ Town/Rural

Diversity — a problem that no-one really owns
One-size-fits-all policy does not fit all Education & care
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